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Abstract

The purpose of the research is to identify the competencies required of students and to explore the
missing competencies in order to improve the content and methodology of financial and accounting
training in higher education. In order to fulfill our research goals we examined these surveys and other
research reports during our secondary research. After our secondary research we formulated
statements about our educational development, which we examined in the second part of the research
during our primary research. In the first part of this study, we present the trends that make the
competence-based education more and more widespread, and the factors that generate methodological
changes in the transfer of knowledge in financial and accounting courses. In the second part, we present
the results of our questionnaire research, which contains the students’ opinions.
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1. Introduction

The purpose of our examination is to identify the competencies that students majoring in finance and
accounting need at the various training levels (higher-level vocational training, BA programme and
master’s studies).
First of all let’s define what competence means and what the historicity of competence concepts is.
There are many concepts of competences, Szab6 (2014) compared seventeen concepts and identified
the basic characteristics of competences:
e “|t a set of skills considered informal,
o It is related to action, enables the completion of tasks; does not exist by itself, regardless of the
solution of the problem or the person who solves it,
it is related to a specific context, a specific situation,

e They affect three families of abilities: knowledge, i.e. generic knowledge material, know-how,
i.e. skills and abilities, and the ability to create relationships and/or forms of social behavior,

o these skills are structured and build on each other; together they enable the activity itself, and thus
the performance.” (Szabo, 2014: 11)

Henczi (2007) summarized the stages of the history of competence-based human resource
management as follows:

231


https://doi.org/10.35925/j.multi.2023.3.23
mailto:gabor.suveges@uni-miskolc.hu
mailto:maria.varkonyine.juhasz@uni-miskolc.hu
https://orcid.org/0000-0003-0664-4088
https://orcid.org/0000-0002-5424-2879

Siiveges, G., Varkonyiné Juhdsz, M. Competence examination of finance and accounting students

1.

2.
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mechanical specialist (people were treated like machines, the aim was to practice the work
mechanically),

intelligent professional (aptitude has been linked to the degree of intelligence),

a specialist with a personality trait (with the development of psychology, personality trait theories
came into focus),

motivated professional (alignment of organizational and individual goals, motivational theories),
competent professional (the development of the philosophy of competence).

The competency philosophy that appeared in the 1960s helped valuable and effective work.
Competence, the defining characteristics of an individual, which ensure competence and appropriate
behavior for the performance of a specific activity, are not static, they are constantly changing. The
focus is on:

proficiencies,

skills,

intelligence,

personality traits and

complexity of motivation. (Szabo, 2014: 11)

2. Literature review

By competency-based education, we mean education that focuses on the development of predetermined
competencies, i.e. abilities and skills (Galambos, 2005).

New labor market
expectations

Increasing Competency-based

. (VUYL p New technologies
internationalization education

Longlife learning

Figure 1. Tendencies affecting the rise of competence-based education
Source: Own editing based on Balazsiné Farkas (2017)
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This type of knowledge transfer was justified by the trends that have affected the accounting

profession in recent times.

o Labor market expectations have been supplemented with new elements such as creativity or
initiative. (Kopp, 2013)

o “Industry 4.0”, the emergence of new technologies digitizing financial and accounting processes,
must appear in the training system. (According to the report of the World Economic Forum (2018,
due to robotization, changes are also expected in the field of financial and accounting professions
(the research indicated the application possibilities of humanoid robots in the financial sector,
however added that thanks to the classically high level of education, among other things,
displaced workers can be reassigned more easily to higher added value positions.)

e Due to the constant changes in rules and legislation observed in the fields of finance and
accounting, lifelong learning is a clear requirement. So flexible adaptation and continuous
learning skills must also be developed in higher education. (The National Committee of Inquiry
into Higher Education, 1997)

¢ With the strengthening of globalization and the blurring of borders, it is not only necessary to
develop language and communication competences, but knowledge of international standards and
technologies is also extremely important. (Chen Tien Yiu, 2013)

Education can respond to the above mentioned changes in such a way that, as a result of
environmental changes, learning-centered thinking becomes the center of education. (Lengyelné
Szilagyi et al., 2022) It serves this purpose:

e on the one hand, providing mentoring and consulting services that help learning, catch-up training

and tutoring, the use of modern curriculum compilation techniques and software programs,

e on the other hand, scientific research workshops, colleges for advanced studies, and other

scientific student groups. (Udvari-Lakatos, 2005)

Several publications have been published in recent years examining the competences of financial and
accounting professionals entering their careers (Hegedis, 2021; Hegedlis and Pal, 2017; Madarasiné
Szirmai and Hegeddis, 2017). Agreeing with the statement of Csiszarik-Kocsir és Garai-Fodor (2018),
we also consider that it is important that the transfer of knowledge happens in such a way that the
students can consolidate and practice their knowledge even more times, so the utilization of this
knowledge may be realized in the shortest possible time.

We accept the opinion of Pal (2021), according to which “the form of education, educational
organization solutions, and technology can differ. But if the expected content is correctly formulated
and the system of requirements is adequate and controllable, the level of output that meets the needs can
be achieved even by following different routes, with the assumption that every affected person —
university students, auditor candidates, lecturers, examiners, as well as those who create the rules — will
agree.” (Pal, 2021: 109)

In recent years significant steps have been taken regarding financial education, an overview of which
can serve as an important basis for the preparation of all kinds of development proposals (Kovacs and
Pasztor, 2022).

In the starting point of the research of Baranyi and Csernak (2021), we discovered elements similar
to our research, since their goal was to modernize their educational methodology in line with the
requirements of the time, which can also affect the transformation of the financial approach. In their
analysis, they examined how important the participants consider it is to reform the education of finance,
how well the theory/practice ratio meets student expectations, and how well the acquired knowledge can
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be applied in business life. Among other things, they found that it is extremely important to “move
forward with the requirements of the age, to apply new methods as a daily practice, e.g. problem solving,
joint processing of case studies, inviting external experts, incorporating field exercises into mid-
semester education. Education should be more in line with company practice, in the field of financial
education the use of electronic methodologies that assume greater student independence are accepted”
(Baranyi and Csernak, 2021: 92).

During the continuation of their research, they determined that content and methodological
transformation can be observed also in the field of financial education. On the one hand it is necessary
to modernize the content as well as to revise the methodology for the transfer of knowledge. [Of course,
this is not only observed in the teaching of financial and accounting skills. Bartha and Safranyné Gubik
(2018) report that, according to research, alternative educational solutions achieve in terms of
information transfer and surpass traditional methods in all other respects. This is also important because
it is increasingly observed on the labor market that one area is not enough comprehensive knowledge, it
is necessary to develop social skills.]

In addition to the implementation of high-quality face-to-face education, the application of case
studies and situational tasks, as well as the emphasis on group work, appear as important elements
(Baranyi et al., 2022).

This is also supported by the findings of Kovacs and Nagy (2022), who, based on their research,
came to the conclusion that it is more important to understand the connections and their conscious,
everyday risks than to know the details of financial products, as this contributes to the development of
the financial behavior of young people.

The developments regarding the methodology therefore contribute to the knowledge of the essential
connections in addition to the the details. The importance of this is highlighted by the Dual competence
needs assessment and prognosis carried out at the University of Miskolc, which sets the goal of
encouraging students to solve complex tasks independently (Fodor et al., 2018).

During the analysis of the trainings related to financial culture, Németh (2022) found that educational
solutions based on situational tasks and situational exercises appearing in addition to traditional
educational methods are suitable for not only imparting knowledge, but also shaping mentality, attitude
and financial personality.

Financial education “generates a different level of knowledge for each individual”, as well as “the
knowledge acquired during education will be used in different ways for each individual on the level
of financial knowledge” (Tertak, 2022: 47). This is in line with the practice that financial and
accounting knowledge is taught at different levels (higher education vocational training, bachelor’s
degree, master’s degree).

During vocational training in higher education, in addition to the transfer of lexical knowledge, the
use of knowledge acquisition resources appears as an objective, meanwhile in the master’s program,
specific knowledge is also transferred and the graduates will be able to perform consulting tasks in
financial and accounting matters.

Most research in the field of accounting education supports the fact that with the appearance of the
computer, the tasks, expectations and competencies of the accounting profession have also changed. At
large companies computer skills, knowledge of foreign languages, oral and written communication are
also extremely important and sought factors. During the examination of competence, it is necessary to
examine the different training levels separately. For instance when examining bookkeeping tasks,
accounting clerks corresponding to the higher-education vocational training level primarily perform data
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processing and control tasks. Meanwhile students who graduated from the bachelor’s degree program
perform tasks that require accounting knowledge. (Balogh et al., 2021)

3. The aim of the empirical research and the applied methodology

In order to fulfill our research goals, in the first step of our secondary research, we examined surveys
and research reports so we could formulate research questions regarding our educational development.
We examine these questions during our primary research from the perspective of the students and also
the actors of the labor market.
We classified the competences and areas of knowledge to be examined into three groups:
1. Among the competences and knowledge related to obtaining and processing information, we have
included knowledge that all economics students should know.
General accounting knowledge
Tax knowledge
Understanding the business environment
Decision preparation, management consulting
Leadership skills
. Ability to continuously learn

2. Among profession-specific competences and knowledge, we have included knowledge that no
longer needs to be known by all economics students, but it is vital that finance and accounting
students can acquire them at the various training levels.

a. Knowledge of accounting programs

b. Knowledge of special accounting procedures

c. Knowledge of preparing consolidated reports

d. Knowledge required to fill out tax returns independently

3. Among the competences related to the transmission of information, we have listed those that are
essential for all students, since it is not enough to acquire and process information, but also to
transmit it in a way that is appropriate for the interested parties.

a. Written communication

b. Oral communication

c. Foreign language communication
d. MS Office

During our research, we were interested in how important the target groups of the study consider
specific knowledge and competencies during their training. They had to give their answers on a four-
point scale:

1. Unnecessary,

2. Rather unnecessary,

3. Rather necessary,

4. Basically necessary.

The data collection took place in March 2023 on the professional day of the Institute of Finance and
Accounting, the questionnaire was filled out by 53 specialized students (9 students in Finance and
Accounting Higher-education vocational courses and 44 students in Finance and Accounting
Undergraduate Studies), 21 male and 32 female students.

~o o0 o
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4. Results

The first part of our study focused on knowledge and competence related to the acquisition and
processing of information. Here we have assigned areas of knowledge that all economics students should
know. Of these, the students considered the knowledge of general accounting and general taxation to be
the most important, but they also recognized that due to the nature of our profession — continuous
changes, especially in the field of taxation — the ability to continuously learn is also necessary. In general,
it can be said that more “professional” knowledge (knowledge of taxation and accounting) was given
more importance by them than the ability to interpret and analyze the business environment in a general
way.

Ability to continuously learn
Leadership skills
Decision preparation, management consulting

Understanding the business environment

Tax knowledge

General accounting knowledge

0.00 0.50 1.00 1.50 2.00 2.50 3.00 3.50 4.00

m Higher-level vocational training ~ ®m BA programme

Figure 2. Competences related to obtaining and processing information

Decision preparation and management counseling were considered more important by the students
studying in the basic education than the students in the higher vocational education, which result is in
line with the purpose and content of the education.

While the students of the basic education consider basic tax and accounting knowledge to be equally
important, it is interesting that we can find a greater difference in the opinion of the students of the
higher vocational education, who find accounting knowledge to be more important.

Then we were interested in how the students viewed profession-specific knowledge. Figure 3 shows
a summary of these results.

Both students participating in the two training programs consider the knowledge of accounting
programs and the acquisition of knowledge that ensures the implementation of taxation-related
obligations to be the most important. They do not consider the acquisition of knowledge of special
accounting procedures to be a fundamentally necessary competence.
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Accounting programs  Special accounting Preparation of a Self-filling of tax
procedures consolidated report returns

4.00
3.50
3.00
2.50
2.00
1.50
1.00
0.50
0.00

m BA programme m Higher-level vocational training

Figure 3. Profession-specific competencies

From the point of view of later employment it is particularly important for a student majoring in
finance and accounting — and at the same time economics — to be able to present and convey the work
he has done and the conclusions he has drawn in the appropriate way to the stakeholders. The third part
of the questionnaire dealt with the examination of these competencies, the results of which are
summarized in Figure 4.

Foreign language communication
Oral communication

Written communication

MS Office

280 290 3.00 310 320 3.30 3.40 350 3.60 3.70

m Higher-level vocational training ~ ®BA programme

Figure 4. Competencies related to the transmission of information
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Our students consider it extremely important to be able to disseminate the results of their work in an
appropriate manner. Oral communication and knowledge of the best-known computer programs in
business life, and the confident use of these play a particularly important role according to them.

5. Conlusions

The purpose of our research series on the topic is to identify the competencies required of students and
to explore the missing competencies in order to improve the content and methodology of financial and
accounting training in higher education.

During the analysis, we came to the conclusion that in order to modernize the training, we have to
follow a complex, multi-step concept and process. As a first step, we focused our investigation on
previously published research and research reports on the subject, which formed the basis of our primary
research. In our primary research our aim was to understand how the students studying at the Institute
of Finance and Accounting of the Faculty of Economics of the University of Miskolc see the necessity
of the knowledge they have learned. The main findings that may help to further develop the training are
the following:

o The students consider it extremely important that they get to know the business world around
them with accounting skills, with the knowledge of taxation frameworks, also taking into account
the need for continuous development and (self)education in these areas.

¢ Regarding the development of the training, communication appears as a critical point, especially
the role of oral communication, for which a greater role of oral exams and presentations can
provide an opportunity.

e The development of support for the teaching of financial and accounting knowledge from the IT
side is essential in the field of general and more specialized professional knowledge as well.

In the next step of the research, we will compare the revealed results with the opinions of specialists
working in the field, which will provide additional help for the further development of the content and
methodology of financial and accounting training in higher education in the case of our institution.
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